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guidance services using sociodrama techniques as a preventive measure
against the development of social anxiety among students at SMAN 5
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Social anxiety employed a quantitative approach using a pre-experimental method with
GrO}lp guidance ) a one-group pretest-posttest design. The study sample consisted of eight
Sociodrama techniques students with moderate to high levels of social anxiety, selected using
Social skills purposive sampling. Data were collected using a social anxiety scale that

met validity and reliability criteria. Group guidance sessions using
sociodrama techniques were conducted over four meetings, followed by
a posttest to assess changes in the students’ social anxiety levels.
Hypothesis testing was performed using the Wilcoxon Signed-Rank Test,
with the results showing a significance value of 0.012 (< 0.05), indicating
a significant difference between the pretest and posttest scores. These
findings suggest that group guidance services using sociodrama
techniques have the potential to support preventive measures by reducing
students’ levels of social anxiety. Consequently, they can be utilized as a
preventive strategy to stop social anxiety from developing into a more
severe condition and to help students develop social skills and self-
confidence in social situations.
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1. Introductions

Social anxiety is one of the psychological issues commonly experienced by adolescents and
is a major concern in the field of education because it can hinder both social and academic
development. Social anxiety is characterized by an excessive fear of social situations or performance
situations in which an individual may be evaluated by others (Salari et al., 2024; Wu et al., 2024).
Individuals with social anxiety tend to avoid such situations or face them with high emotional
distress, which impacts their social, academic, and psychological functioning (Israelashvili et al.,
2024; Rozen & Aderka, 2023). During adolescence, this condition becomes even more critical to
address because adolescents are in a developmental phase marked by an increasing need for social
acceptance, a search for self-identity, and heightened sensitivity to evaluation by their social
environment (Aulia & Putri, 2024).

Data from the Indonesia National Adolescent Mental Health Survey (I-NAMHS) indicate
that approximately 15.5 million adolescents in Indonesia have experienced mental health issues in
the past year. Anxiety disorders being one of the most commonly identified problems among those
aged 10-17 (Wahdi et al., 2023). This situation indicates that anxiety among adolescents is not
merely an individual issue but has become a psychosocial issue requiring attention through
educational services, particularly guidance and counseling services in schools (Alves et al., 2022;
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Klaufus et al., 2022; Liu et al., 2023). Additionally, adolescent girls are reported to have a higher
risk of experiencing social anxiety compared to adolescent boys due to greater social pressures and
interpersonal demands (lksan et al., 2022).

In the school setting, social anxiety manifests through various behaviors that hinder students’
participation in both academic and social activities. These behaviors include fear of speaking in front
of the class, reluctance to express opinions, passivity in group discussions, difficulty initiating
conversations, and avoidance of interactions with peers or new environments (Ahmed, 2025). These
conditions are often accompanied by physiological symptoms, such as a racing heart, trembling,
sweating, difficulty concentrating, and fear of being the center of attention. As a result, students face
obstacles in developing communication skills, forming interpersonal relationships, and actively
participating in the learning process (Wati et al., 2025). In this study, social anxiety is focused on
two main indicators: anxiety in performance situations and anxiety in social interaction situations
(Lyngdoh et al., 2023; Mou et al., 2024).

This phenomenon was also observed at SMAN 5 Malang. Based on a preliminary study of
233 tenth-grade students, 59.7% of students fell into the moderate social anxiety category, and 3.4%
fell into the high category. These findings indicate that some students have already exhibited early
symptoms of social anxiety, which could potentially hinder their social and academic development
if they do not receive appropriate support. In this study, the term “prevention” is understood as
secondary prevention—that is, intervention efforts provided to students who have already shown
early symptoms of social anxiety to prevent the condition from progressing to a more severe level
and from causing broader impacts on their social and academic functioning.

One of the primary functions of school guidance and counseling services is the preventive
function. However, the implementation of guidance and counseling services in schools remains
largely oriented toward the curative function—that is, helping students after problems have become
more complex(Yuliza & Daulay, 2023) . In fact, a preventive approach plays a crucial role in helping
students develop social skills, interpersonal communication abilities, and self-confidence so they can
cope with social situations more adaptively (Nurbaeti, 2024). Therefore, service strategies are needed
that are not only problem-solving oriented but also capable of preventing the development of social
anxiety by strengthening students’ social skills (Akbari et al., 2025; Dong et al., 2025).

The technique deemed most suitable for adolescents’ developmental characteristics is
sociodrama in group guidance. Sociodrama is a role-playing technique that allows students to
simulate various social situations that often cause anxiety, such as speaking in front of the class,
expressing opinions, or interacting with new people (Pratiwi et al., 2022). Through experiential
learning, students not only gain a cognitive understanding of social situations but also practice
managing their emotional responses, reducing their fear of negative evaluation, building the courage
to speak up, and developing more adaptive social behaviors (O’Flanagan & Y Jester, 2025). Thus,
sociodrama is viewed as capable of supporting the preventive function in guidance and counseling
services by helping to prevent the development of social anxiety in students who have already shown
early symptoms (Alikhani, Samani, Bardideh, & Mozaffari, 2022).

Various previous studies have demonstrated the benefits of sociodrama techniques in
improving interpersonal communication (Altinay, 2024), boosting students’ self-confidence (Pahlevi
et al., 2025), and reducing social anxiety and communication anxiety among adolescents (Alikhani,
Samani, Bardideh, & Mozaffari, 2022; Jang et al., 2022). However, most of these studies have
focused more on improving social skills or reducing anxiety after the intervention has been
implemented. Research that specifically positions sociodrama as a secondary prevention strategy in
group guidance services to prevent the development of social anxiety among high school students
remains relatively limited. Furthermore, studies on the implementation of sociodrama techniques
within the context of guidance and counseling services in Indonesian schools are also still scarce.

Given these gaps, this study aims to test the effectiveness of group guidance services using
sociodrama techniques as a secondary prevention strategy against the development of social anxiety
among students at SMAN 5 Malang. The novelty of this study lies in the use of sociodrama
techniques as part of the preventive function of guidance and counseling services through a secondary
prevention approach, which is not only oriented toward reducing levels of social anxiety but also
toward preventing the progression of social anxiety symptoms into more severe conditions. The
results of this study are expected to provide a theoretical contribution to the development of
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preventive guidance and counseling services and to serve as an alternative intervention strategy for
guidance and counseling teachers in schools.

2. Method

2.1 Research design

This study used a quantitative approach with a pre-experimental design, specifically a one-
group pretest-posttest design. This design involves a single group of subjects without a control group,
so that changes in the subjects’ condition after the intervention are observed by comparing the pretest
and posttest results. This design was chosen to evaluate changes in students’ levels of social anxiety
after receiving group guidance services using sociodrama techniques as a preventive measure to curb
the development of social anxiety.

2.2 Participants of the research

The population in this study consisted of all 10th-grade students at SMAN 5 Malang, totaling
233 students. The research subjects comprised eight students selected through purposive sampling,
a technique for selecting a sample based on specific criteria aligned with the research objectives. The
criteria for research subjects included: (1) 10th-grade students at SMAN 5 Malang who had
completed the social anxiety scale instrument; (2) students with moderate to high levels of social
anxiety based on the pretest results; and (3) students willing to participate in the entire series of group
guidance sessions using sociodrama techniques until completion. The selection of subjects with
moderate to high levels of social anxiety was based on the research objective as a form of secondary
prevention, namely providing intervention to students who have shown early symptoms of social
anxiety so that the condition does not develop into a more severe one and does not hinder their social
or academic development.

2.3 Data collection tools

The instrument used in this study was a social anxiety scale adapted from Humair (2023).
The scale was designed using a Likert scale with five response options: strongly disagree, disagree,
somewhat agree, agree, and strongly agree. The instrument consists of 25 items that measure two
main indicators of social anxiety: anxiety in performance situations and anxiety in social interaction
situations. Before being used in the study, the instrument was tested on 65 students outside the study
sample. The validity test results showed that all items met the validity criteria, so all items were
deemed suitable for use. The reliability test yielded a Cronbach’s Alpha coefficient of 0.939,
indicating that the instrument has a very high level of internal consistency.

Social anxiety levels were categorized based on the total instrument score, namely low (X <
58), moderate (58 < X <92), and high (X > 92). These categories were used as the basis for selecting
research subjects and for describing changes in social anxiety levels before and after the intervention.
Data analysis was conducted using descriptive statistics to describe students’ levels of social anxiety
before and after the intervention. Subsequently, hypothesis testing was performed using the
Wilcoxon Signed-Rank Test, a nonparametric test used to determine the significance of differences
between two paired data sets when the data do not meet the assumptions of a normal distribution
(Sugiyono, 2019). The use of this test was based on the relatively small number of research subjects,
which does not require a normal data distribution. Testing decisions were based on the Asymp. Sig.
(2-tailed) value with a significance level of 0.05. If the value of Asymp. Sig. < 0.05, then there is a
significant difference between the pretest and posttest scores, indicating that group guidance services
using sociodrama techniques support a preventive function in curbing the development of social
anxiety among students. In addition to the significance test, this study also calculated the effect size
to determine the magnitude of the impact of group guidance services using sociodrama techniques
on changes in students’ levels of social anxiety. The interpretation of the effect size follows Cohen’s
criteria: 0.10 = small effect, 0.30 = moderate effect, and >0.50 = large effect.

2.4 Research procedure

This study aims to determine differences in students’ levels of social anxiety before and after
receiving group guidance services using sociodrama techniques. The research procedure began with
administering a pretest using a social anxiety scale, followed by the intervention—group guidance
sessions using sociodrama techniques—conducted over four sessions. In each session, students
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participated in role-playing activities designed around social situations that frequently trigger
anxiety, such as speaking in front of the class, expressing opinions, collaborating in groups, and
interacting with peers. After the entire series of sessions was completed, a posttest was administered
using the same instrument to assess changes in students’ levels of social anxiety following the
intervention.

2.5 Data analysis technique

The data analysis techniques employed in this study include both descriptive and inferential
statistics. Descriptive statistics were used to describe students' social anxiety levels before and after
the provision of group guidance services utilizing the sociodrama technique, based on mean scores
and the categorization of social anxiety levels. Subsequently, the Wilcoxon Signed-Rank Test was
used to examine the difference in social anxiety scores between the pretest and posttest results, given
the relatively small sample size and the paired nature of the data. Decision-making was based on the
Asymp. Sig. (2-tailed) value at a significance level of 0.05, where a p-value < 0.05 indicated a
significant difference between pretest and posttest scores. Additionally, the study calculated the
effect size using the formula r = Z/VN to determine the magnitude of the intervention's impact, with
interpretations of 0.10 representing a small effect, 0.30 a medium effect, and >0.50 a large effect.

3. Results and Discussion

The research results show that the students’ levels of social anxiety before receiving group
guidance using sociodrama techniques fell into the moderate-to-high category. Based on the pretest
results, the research subjects’ scores ranged from 73 to 111. Of the eight research subjects, four
students (50%) fell into the moderate category and four students (50%) fell into the high category.
These results indicate that all research subjects exhibited early symptoms of social anxiety, thus
requiring preventive services to stop social anxiety from developing into a more severe condition.
The pre-test and post-test results are shown in Table 1.

Table 1. Results of pre-test and post-test data analysis

N N Pre-test Post-test
0 ame Score Category Skor Category
1 YST 110 High 58 Moderate
2 FNY 78 Moderate 30 Low
3 CLS 73 Moderate 45 Low
4 SLN 85 Moderate 45 Low
5 EDN 99 High 51 Low
6 GDS 79 Moderate 32 Low
7 EG 111 High 61 Moderate
8 HG 97 High 57 Low

The research results show that the students’ levels of social anxiety before receiving group
guidance using sociodrama techniques fell into the moderate-to-high category. The detailed pre-test
and post-test results are shown in Table 1, which presents the changes in individual students’ scores
before and after the intervention. Based on the pretest results, the research subjects’ scores ranged
from 73 to 111. Of the eight research subjects, four students (50%) fell into the moderate category
and four students (50%) fell into the high category. These results indicate that all research subjects
exhibited early symptoms of social anxiety, thus requiring preventive services to stop social anxiety
from developing into a more severe condition.

Individually, all research subjects experienced a decrease in their scores on the posttest,
indicating a consistent reduction in social anxiety following the intervention. Four students who were
previously in the high category experienced a shift in their levels, with two students moving to the
moderate category and two students moving directly to the low category. Meanwhile, all students
who were initially classified in the moderate category moved to the low category after receiving
group guidance using sociodrama techniques. Thus, the category distribution at the posttest stage
showed that six students (75%) were in the low category and two students (25%) were in the
moderate category, with no students remaining in the high category. Overall, these findings indicate
a positive change in students’ social anxiety levels following the intervention. These changes in

Abidin & Barriyah (The effectiveness of group guidance using sociodrama techniques...)



Joumal of Professional Teacher Education 113

Vol. 04, No. 01, June 2026, pp. 109-118
[

students’ social anxiety levels are also illustrated in Figure 1, which provides a visual comparison of
the students’ pretest and posttest scores.
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Fig. 1. Comparison of pre-test and post-test results

Based on Figure 1, all study participants showed a decrease in social anxiety scores after
participating in group guidance using sociodrama techniques. None of the participants experienced
an increase in their scores or maintained the same scores on the posttest. These findings indicate a
consistent change in social anxiety levels among all study participants following the intervention.
Hypothesis testing was conducted using the Wilcoxon Signed-Rank Test to determine differences in
social anxiety scores before and after the provision of group guidance services using the sociodrama
technique. Data analysis with the Wilcoxon Signed-Rank Test is described in Table 2.

Table 2. Results of the data analysis for students' anxiety levels

Analysis unit N Mean Rank Sum of Ranks
Negative Ranks 8 4.50 36.00
Positive Ranks ob .00 .00

Ties 0c

Total 8

Based on Table 2, all eight participants were classified as Negative Ranks (N = 8), indicating
that every student experienced a reduction in social anxiety scores after participating in the group
guidance program using sociodrama techniques. The absence of Positive Ranks (N = 0) demonstrates
that no participant showed an increase in social anxiety following the intervention, while the absence
of Ties (N =0) indicates that none of the participants maintained the same score between the pretest
and posttest. The mean rank of 4.50 and the sum of ranks of 36.00 further suggest that the decrease
in social anxiety occurred consistently across all participants. These findings provide descriptive
evidence that the intervention was associated with a uniform reduction in students’ social anxiety
levels. To determine whether this observed decrease was statistically significant, the results of the
Wilcoxon Signed-Rank Test are presented in Table 3.

Table 3. Results of the Wilcoxon signed-rank test

Analysis unit Coefficient
zZ -2.521b
Asymp. Sig. (2-tailed) 012

Based on Table 3, the Z-value is -2.521 with an Asymp. Sig. (2-tailed) of 0.012. This
significance value is smaller than the significance level of 0.05 (0.012 < 0.05), indicating a significant
difference between the pretest and posttest scores. Thus, the alternative hypothesis (Ha) is accepted
and the null hypothesis (Ho) is rejected. In addition to the significance test, an effect size was
calculated using the formula r = Z/AN. The calculation yielded a value of r = 0.89, which falls into
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the “large effect” category according to Cohen’s criteria. These results indicate that group guidance
services using sociodrama techniques have a strong influence on changes in students’ levels of social
anxiety. The research results show a decrease in social anxiety levels after students participated in
group guidance services using sociodrama techniques. These findings suggest that such services have
the potential to serve a preventive function in curbing the development of social anxiety among
students who have already shown early symptoms.

This study shows that group guidance services using sociodrama techniques contribute to a
reduction in students’ levels of social anxiety. This is indicated by a significant difference between
pretest and posttest scores, as determined by the Wilcoxon Signed-Rank Test (p = 0.012 < 0.05). In
addition to being statistically significant, the effect size calculation yielded a value of r = 0.89, which
falls into the “large effect” category. These findings indicate that the change in social anxiety levels
following the intervention is not only statistically significant but also exerts a strong influence on the
students’ condition.

A reduction in social anxiety was observed in the two aspects that were the focus of the
study: anxiety in performance situations and anxiety in social interaction situations. After
participating in the program, students demonstrated behavioral changes, including increased
confidence in speaking in front of a group, expressing opinions, initiating conversations, and
participating in discussions. These changes indicate that group guidance using sociodrama
techniques helps students cope with social situations that they previously perceived as threatening.

These findings can be explained by the characteristics of the sociodrama technique, which
provides students with opportunities for experiential learning. Through role-playing activities,
students practice dealing with various social situations that resemble real-life experiences in a safe
and structured environment. These experiences enable students to recognize negative thoughts,
manage emotional responses, and try out more adaptive social behaviors without fear of negative
evaluation. Role-playing techniques help individuals explore their emotional and social responses,
thereby enabling them to develop more adaptive behaviors in daily life (Corey, 2024).

In addition to being influenced by the sociodrama technique, the changes that occurred were
also supported by group dynamics throughout the program. Interactions among participants created
a supportive atmosphere, allowing students to feel accepted, heard, and understood by other group
members. These conditions contribute to an increase in psychological safety, which encourages
students to be more courageous in expressing their opinions and interacting with group members
(Kyambade et al., 2024). This finding is consistent with other research that group guidance provides
participants with opportunities to learn through interaction, social support, and shared experiences,
thereby enhancing both personal and social development (Lin et al., 2022).

From a guidance and counseling perspective, the results of this study indicate that group
guidance services using sociodrama techniques support preventive functions, particularly secondary
prevention. In this study, the subjects were students who had exhibited early symptoms of social
anxiety in the moderate to high range. Therefore, the services were provided not to prevent the onset
of social anxiety in students who had not yet shown symptoms, but rather to help prevent social
anxiety from developing into a more severe condition (Alves et al., 2022). Thus, the concept of
prevention used in this study remains consistent with the preventive function in guidance and
counseling services.

The results of this study are consistent with the previous research, which showed that the
sociodrama technique is effective in reducing communication anxiety among adolescents (Alikhani,
Samani, Bardideh, & Mozafari, 2022). These findings are also supported by other studies, which
demonstrated that the application of the sociodrama technique can improve students’ interpersonal
communication (Pahlevi et al., 2025). Furthermore, a study indicates that sociodrama can improve
students’ social interaction skills (Kharismaylinda & Harahap, 2023). These consistent findings
reinforce the notion that the sociodrama technique provides students with opportunities to develop
social skills through hands-on learning experiences, thereby helping to reduce social anxiety and
increase their confidence in interacting with others (Saputri et al., 2024).

Other findings indicate that symptoms of social anxiety are not always manifested through
direct withdrawal behaviors (Gazelle, 2022). Some students are still able to interact with their peers
but show hesitation in expressing their opinions, a tendency to overthink before speaking, and
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concerns about the possibility of receiving negative evaluations (Rajpar et al., 2026). These findings
suggest that symptoms of social anxiety can manifest in more subtle ways, requiring guidance and
counseling teachers to be sensitive during the identification and initial assessment processes.

Nevertheless, this study has several limitations. Although the one-group pretest-posttest
design is capable of illustrating changes that occur following the intervention, the absence of a control
group means that changes observed cannot be fully attributed to the treatment, as the influence of
other factors outside the intervention could not be completely controlled. In addition, the relatively
small number of participants limits the generalizability of the findings to a broader population.
Therefore, the findings are interpreted as evidence of changes following the intervention that support
the preventive function of group guidance services, rather than as establishing an absolute cause-
and-effect relationship. Future research is recommended to employ an experimental design with a
control group, involve a larger sample size, and include follow-up measurements to examine the
long-term sustainability of the service’s effectiveness.

The study results indicate that group guidance services using sociodrama techniques
contribute significantly to reducing students’ levels of social anxiety. These findings reinforce the
role of guidance and counseling services as developmental services that are not only problem-solving
oriented but also support preventive efforts by strengthening students’ social skills, confidence in
public speaking, interpersonal communication skills, and self-confidence, thereby helping to prevent
social anxiety from developing into a more severe condition.

4. Conclusion

This study shows that group guidance services using sociodrama techniques contribute to a
reduction in students’ levels of social anxiety, as indicated by a significant difference between pretest
and posttest scores and supported by an effect size that falls into the large category. These changes
are evident in reduced anxiety during performance situations and social interactions, accompanied
by an increase in students’ confidence to express their opinions, participate in discussions, and
interact with their peers. The research findings also indicate that students with social anxiety do not
always exhibit withdrawn behavior; rather, it may manifest as excessive caution regarding the
possibility of receiving negative evaluations. Therefore, group guidance using sociodrama
techniques has the potential to support preventive functions, particularly secondary prevention, in
helping to prevent the development of social anxiety in students who have already shown early
symptoms. Future research is recommended to use an experimental design with a control group, a
larger sample size, and follow-up measurements so that the effectiveness of the intervention and the
sustainability of the results can be evaluated more comprehensively.
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