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1. Introduction  

Disaster Guidance and Counseling plays a crucial role in supporting students in recognizing 
their potential, understanding their environment, and fostering preparedness in facing various life 
situations, including emergencies or disasters (Arya & Miharja, 2025; Kurniawan, 2025a). Through 
various services such as information, classical guidance, and psychosocial support, Disaster 
Guidance and Counseling contributes to building students' preparedness and adaptability to 
emergencies, and can also be utilized as an integral part of disaster education efforts in schools (Afiati 
et al., 2023; Handaka et al., 2019; Kurniawan & Prasetiawan, 2019). In this study, guidance program 
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 Guidance program services play a strategic role in strengthening students' 
disaster preparedness by enhancing psychological readiness, social 
competence, and adaptive behavior in educational settings.  This study 
investigates how guidance program services contribute to strengthening 
students’ disaster preparedness while also exploring the challenges 
encountered in implementing these services within school settings.  
Guidance program services are defined as developmental and preventive 
interventions delivered systematically through classroom guidance, 
information services, group guidance, and psychoeducational activities to 
strengthen students' personal, social, and adaptive competencies.  This 
study used a systematic literature review (SLR) of peer-reviewed national 
and international articles published between 2018 and 2025. The search 
identified 24 articles, and 17 were selected based on their relevance, 
quality, research methods, and suitability to the topic. The review was 
conducted in four stages: identification, screening, eligibility, and 
inclusion. The findings indicate that information services, classroom 
guidance, and psychosocial support significantly improve students' 
disaster awareness, preparedness, resilience, emotional readiness, and 
adaptive responses. However, the integration of Guidance and 
Counseling services into Disaster-Safe School programs remains limited 
and largely conceptual, with few sustainable implementation models. 
These findings suggest that disaster preparedness should address 
psychological and emotional resilience alongside physical readiness. 
Therefore, developing adaptive, integrated, and evidence-based disaster-
oriented Guidance and Counseling service models is essential for 
strengthening school disaster preparedness and fostering safe, inclusive, 
and disaster-resilient educational environments. The findings also 
provide directions for future research on disaster-oriented counseling 
interventions across diverse educational contexts. 
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services refer to preventive and developmental services delivered systematically to all students 
through classroom guidance, information services, group guidance, and psychoeducational activities. 
Within this framework, disaster preparedness is positioned as a developmental competency that can 
be integrated into guidance program services (Aurellia et al., 2025; Rifaldi et al., 2023). Indonesia is 
highly vulnerable to natural disasters because of its location along the Pacific Ring of Fire. The 
country is frequently affected by earthquakes, volcanic eruptions, floods, landslides, and tsunamis. 
These disaster characteristics expose students to significant physical and psychosocial risks (Achmad 
et al., 2025; Saputra et al., 2026; Simarmata & Kurniawan, 2026b, 2026a; Talango et al., 2025; 
Vuspita et al., 2026). Therefore, Guidance and Counseling services are urgently needed to strengthen 
disaster awareness, resilience, emotional preparedness, and adaptive coping skills among students in 
educational settings. 

The high vulnerability of disasters in Indonesia demands the role of Guidance and 
Counseling teachers in fostering student preparedness from an early age through sustainable services. 
Disaster Guidance and Counseling Services are important because they not only develop students' 
personal, social, and career aspects but also strengthen preparedness in facing emergencies (Amri et 
al., 2016; Desilia et al., 2023). The limited research and service models appropriate to the context of 
disaster preparedness indicate that the development of disaster guidance and counseling services is 
not yet optimal (Anggraini & Harahap, 2023; Rifaldi et al., 2023). The main problem is the lack of 
an adaptive approach to support the creation of a safe, inclusive, and disaster-resilient learning 
environment (Ana et al., 2017; Kurniawan, 2025a; Kurniawan, Fauziah, et al., 2024). 

In an effort to create educational units that are responsive and ready to face various disaster 
risks, Guidance and Counseling services play a strategic role in strengthening student capacity 

(Kurniawan, 2025a). The Disaster-Safe Education Unit (DSEU) is a program designed to create safe, 
resilient, and disaster-prepared educational institutions through the integration of disaster risk 
reduction into school policies, learning processes, and school culture (Handaka et al., 2019; 
Kamarudin, 2024; Kartini et al., 2021). Guidance programs and services function to instill 
knowledge, attitudes, and adaptive skills in students through preventive activities and strengthening 
disaster preparedness (Aqib, 2020; Ayriza, 2015; Fauzi & Zulyusri, 2024). However, various 
previous studies indicate that disaster guidance and counseling services are still conceptual and have 
not developed an implementable model appropriate to the context of Disaster-Safe Education Units 
(Libayao et al., 2024; Mao et al., 2025; Marliani et al., 2024). The emerging research gap lies in the 
lack of guidance and counseling service models integrated with the Disaster-Safe Education Unit 
program and the limited studies on strategies for strengthening student preparedness on a sustainable 
basis. Therefore, developing a contextual and adaptive disaster guidance and counseling service 
model is a crucial step to improving disaster preparedness in schools while addressing existing 
implementation gaps. 

This study examines the role of guidance services in improving students’ disaster 
preparedness in schools. It focuses on the strategies and approaches used by Guidance and 
Counseling teachers to develop students’ awareness, response, and ability to adapt to disasters 
(Setioputro et al., 2025). In addition, this study examines the challenges and limitations of 
implementing Disaster Guidance and Counseling services, particularly in integrating the Disaster-
Safe Education Unit program, while exploring contextual and adaptive strategies to strengthen 
disaster preparedness in schools (Fandayati et al., 2024; Kurniawan, Fauziah, et al., 2024; Rahmat & 
Bimantara, 2023; Saputra et al., 2026). 

Unlike empirical research based on primary data from participants, this study uses a SLR to 
synthesize and critically examine findings from previous research (Vlachopoulos & Makri, 2024). 
The purpose is not to test hypotheses or measure variables directly, but to identify research trends, 
conceptual patterns, implementation challenges, and research gaps related to disaster-oriented 
Guidance and Counseling services. Furthermore, this review contributes by providing a 
comprehensive synthesis of existing evidence and proposing directions for future research and 
practice in strengthening school-based disaster preparedness through Guidance and Counseling 
services (Lailiyah & Afandi, 2020). 

This study draws on Bandura’s Social Cognitive Theory, which explains how personal 
factors, behavior, and the environment interact with one another in shaping individuals’ preparedness 
and ability to respond and adapt. In the context of disaster preparedness, Guidance and Counseling 
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services play a strategic role in strengthening students’ self-efficacy, resilience, disaster awareness, 
and adaptive coping skills through preventive and developmental interventions. Therefore, Social 
Cognitive Theory provides a relevant theoretical foundation for understanding how Guidance and 
Counseling services contribute to enhancing students’ disaster preparedness in educational settings. 

2. Method  

2.1 Research design 

This study employed a Systematic Literature Review (SLR) design to synthesize evidence 
regarding the role of disaster-oriented Guidance and Counseling services in enhancing disaster 
preparedness in educational settings (Sugiyono, 2018). Article selection was carried out using the 
Preferred Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) framework, with 
each study assessed through a systematic and transparent review process. The review followed four 
stages: identification, screening, eligibility assessment, and inclusion. Articles were searched, 
screened, and evaluated based on predetermined criteria before being synthesized through thematic 
analysis. The application of the PRISMA framework enhanced the reliability, transparency, and 
reproducibility of the review by providing a structured procedure for documenting article 
identification, selection, and exclusion while minimizing potential selection bias. 

2.2 Data extraction 

  In this SLR, the unit of analysis consisted of scientific publications rather than human 
participants. The sources reviewed included peer-reviewed journal articles, conference proceedings, 
and research reports related to disaster preparedness and Guidance and Counseling services in 
educational settings. Studies published from 2018 to 2025 were included in the review. The database 
search initially identified 24 articles, and after screening and eligibility assessment, 17 articles were 
selected for the final review based on the predetermined inclusion criteria. Document selection was 
conducted purposively based on publication year, topic relevance, methodological quality, and the 
completeness of information regarding research objectives, methods, and findings (Sugiyono, 2018). 

  Predetermined inclusion and exclusion criteria guided the article selection process to ensure 
methodological rigor and relevance. The inclusion criteria were: (1) articles published between 2018 
and 2025; (2) peer-reviewed publications; (3) studies focusing on disaster preparedness, disaster 
education, psychosocial support, or Guidance and Counseling services; and (4) studies conducted in 
educational settings. Meanwhile, the exclusion criteria comprised: (1) non-peer-reviewed 
publications; (2) opinion papers, editorials, and book reviews; (3) studies not directly related to 
disaster preparedness or Guidance and Counseling services; and (4) incomplete or inaccessible full-
text articles. These criteria ensured that only high-quality and relevant studies were included in the 
final synthesis. Applying these selection criteria also enhanced the credibility, transparency, and 
reproducibility of the systematic review by minimizing potential sources of selection bias. 
Furthermore, the application of these criteria facilitated a more consistent comparison and synthesis 
of findings across the included studies despite variations in research designs and educational 
contexts. 

  The article selection process was guided by the Preferred Reporting Items for Systematic 

Reviews and Meta-Analyses (PRISMA) framework and carried out through four stages: 
identification, screening, eligibility assessment, and inclusion. This systematic approach enhanced 
the transparency, consistency, and reproducibility of the review process by clearly documenting 
article identification, selection, and exclusion. The PRISMA framework also minimized potential 
selection bias and strengthened the credibility of the synthesized findings. At each stage, predefined 
inclusion and exclusion criteria were applied to retain only studies that were relevant to the objectives 
of the review. The use of a structured selection process facilitated the systematic filtering of the 
available evidence while maintaining methodological rigor throughout the review. Consequently, the 
final body of included studies provided a reliable and comprehensive evidence base for the 
subsequent thematic synthesis and interpretation of findings. The screening process progressively 
narrowed the initial records through duplicate removal, title and abstract screening, and full-text 
assessment using predefined criteria, ensuring a consistent and valid selection of relevant studies. 

Figure 1 shows the overall process used to select the articles for this review. 
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Fig. 1. PRISMA flow diagram of the study selection process 

2.3 Data collection tools 

The main tool for data collection was a literature review sheet used to systematically 
record and organize relevant information from each selected publication. The review sheet 

documented publication identity, research objectives, research design, participants or research 

objects, data collection methods, intervention characteristics, and principal findings. This 

standardized instrument ensured consistency, transparency, and accuracy throughout the data 

extraction process by enabling comparable information to be collected from all eligible studies. 

Relevant literature was identified through searches in several academic databases, including 

Google Scholar, Scopus, ERIC, DOAJ, SINTA, and Garuda. The search strategy employed the 

keywords "disaster preparedness," "disaster education," "guidance and counseling," "school 
counseling," "psychosocial support," "student resilience," and "disaster-safe school," combined 

using Boolean operators (AND and OR) to improve search precision and relevance. The retrieved 

records were subsequently screened and documented on the literature review sheet, ensuring a 

systematic, transparent, and reproducible data-collection process throughout the review. 

2.4 Research procedures 

The review was conducted based on the Preferred Reporting Items for Systematic Reviews 

and Meta-Analyses (PRISMA) framework through a structured process involving the formulation of 

review objectives and research questions, comprehensive literature searches across selected 

academic databases, duplicate removal, title and abstract screening, and full-text eligibility and 

methodological quality assessment. The assessment considered the clarity of research objectives, 

appropriateness of research design, adequacy of data collection procedures, and completeness of 

reported findings, while relevant data were extracted using a standardized review sheet. The extracted 

data were synthesized through thematic analysis to identify recurring themes, research trends, 

implementation strategies, challenges, and research gaps concerning disaster-oriented Guidance and 

Counseling services, thereby ensuring methodological rigor, transparency, consistency, and 

reliability of the review findings. 

2.5 Data analysis 

Braun & Clarke (2006) describe thematic analysis as a qualitative approach that involves 

identifying, organizing, analyzing, and interpreting recurring patterns or themes across the reviewed 

literature. In this study, the selected studies were analyzed using thematic analysis. Each article was 

examined comprehensively to identify key concepts related to disaster-oriented Guidance and 

Counseling services, including intervention strategies, implementation approaches, student 
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outcomes, supporting factors, and reported challenges. Relevant findings were systematically coded 

and categorized into thematic groups based on similarities and conceptual relationships. 

The researchers then synthesized the identified themes using a descriptive-comparative 

approach to examine similarities, differences, emerging trends, and research gaps across the included 

studies. This process enabled the integration of evidence from multiple sources into a coherent 

understanding of the contribution of Guidance and Counseling services to disaster preparedness in 

educational settings. The synthesized findings also served as the basis for developing evidence-based 

recommendations regarding the integration of disaster-oriented Guidance and Counseling services 

into school-based disaster preparedness programs and for identifying directions for future research. 

 

3. Results and Discussion 
The PRISMA selection process initially identified 24 articles from the selected databases. 

The researchers then screened and assessed the eligibility of these articles, resulting in 17 studies that 
met the inclusion criteria for the systematic review. The selected studies were subsequently analyzed 
through thematic analysis to identify recurring topics, patterns, and research trends related to disaster-
oriented Guidance and Counseling services. 

The thematic categories presented in Table 1 are not mutually exclusive. A single article may 
contribute to more than one thematic category depending on its focus, objectives, and findings. 
Therefore, the total frequency across themes exceeds the number of included studies (n = 17). The 
table illustrates thematic patterns identified through the synthesis process rather than the number of 
unique articles. 

Table 1.  Thematic Synthesis of Reviewed Studies 

No. Theme 
Number of 

studies (n) 
Main findings 

1 

The role of guidance 

programs in disaster 

preparedness 

14 

Information services, classroom guidance, and preventive 

counseling contribute to improving students' disaster 

awareness, preparedness, responsiveness, and adaptive skills. 

2 

Contribution of disaster 

Guidance and Counseling 

to psychosocial support 

11 

Guidance and Counseling interventions strengthen resilience, 

emotional readiness, stress management, and adaptive coping 

skills among students. 

3 

Integration with Disaster-

Safe Education Unit 

programs 

6 

The integration of Guidance and Counseling services into 

school disaster preparedness programs remains limited and has 

not yet become a systematic component of school policy. 

4 

Development of disaster-

oriented Guidance and 

Counseling models 

8 

Existing models are predominantly conceptual and require 

contextual adaptation and practical implementation in schools. 

5 
Challenges and limitations 

in implementation 
7 

Major challenges include limited teacher training, lack of 

operational guidelines, insufficient institutional support, and 

weak curriculum integration. 

Total articles reviewed 17 
Thematic categories are not mutually exclusive; one article 

may contribute to multiple themes. 

 
The database search initially yielded 24 articles. After applying the inclusion and exclusion 

criteria during the screening and eligibility stages, the researchers retained 17 articles for thematic 
synthesis. Table 2 presents the characteristics, thematic categories, and key findings of the included 
studies. The number of studies reported in each theme represents thematic frequency rather than 
unique articles, as a single study may address multiple aspects of disaster-oriented Guidance and 
Counseling services. Therefore, the total frequency across themes exceeds the number of included 
studies (n = 17). 

As presented in Table 2, the most frequently discussed theme was the role of guidance 
programs services in enhancing students' disaster preparedness (14 studies), followed by 
psychosocial support and resilience development (11 studies). These findings indicate that Guidance 
and Counseling services perform important preventive and developmental functions by strengthening 
students' disaster awareness, adaptive behavior, emotional readiness, and resilience. However, the 
synthesis also identified several important research gaps. Only six studies examined the integration 
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of Guidance and Counseling services within Disaster-Safe Education Unit programs and school 
curriculum implementation, suggesting that counseling services and disaster preparedness initiatives 
are still commonly implemented as separate activities rather than as integrated components of school 
disaster management. 

Table 2 further shows that eight studies proposed disaster-oriented Guidance and Counseling 
models; however, most remained conceptual and lacked empirical validation in educational settings. 
In addition, seven studies reported recurring implementation challenges, including inadequate 
professional training, limited institutional support, insufficient disaster-related counseling 
guidelines, and weak curriculum integration. These findings demonstrate that although disaster-
oriented Guidance and Counseling has received increasing scholarly attention, greater emphasis is 
needed on developing empirically validated intervention models and strengthening institutional 
support to enable systematic, sustainable, and context-sensitive implementation in schools. 

Table 2.  Literature review results per author/article 

No 
Author(s) 

& year 
Focus of study 

Context / 

subject 
Key findings 

1 Handoyo et 

al. (2020) 

Guidance programs in 

disaster preparedness 

Educational 

institutions 

Information services and classroom guidance 

play a role in increasing students’ disaster 

awareness and mental preparedness 

2 Kurniawan & 

Prasetiawan 

(2019) 

Guidance and counseling 

as part of disaster 

education 

Schools Guidance and counseling contribute to shaping 

responsive attitudes and adaptive behaviors 

toward disaster risks 

3 Halim (2022) Preventive guidance and 

counseling services 

Students Guidance programs support preparedness through 

preventive and educational approaches 

4 Rizal (2022) Role of guidance and 
counseling in student 

preparedness 

Secondary 
schools 

Guidance and counseling help students 
understand disaster risks and basic preparedness 

measures 

5 Mardiana 

(2023) 

Strengthening adaptive 

attitudes through 

guidance and counseling 

Educational 

institutions 

Guidance and counseling services help develop 

adaptive and responsive attitudes toward 

emergencies 

6 Sukarya & 

Miharja 

(2025) 

Guidance and counseling 

and disaster preparedness 

Schools Guidance programs as the foundation for 

developing students’ disaster preparedness 

7 Septikasari 

(2018) 

Guidance and counseling 

and post-disaster 

psychosocial support 

Students Guidance and counseling help reduce trauma and 

support psychological recovery 

8 Insani et al. 

(2022) 

Disaster guidance and 

counseling and resilience 

Schools Guidance and counseling contribute to 

strengthening resilience and emotional readiness 
9 Saripudin et 

al. (2022) 

Role of school counselors 

in preparedness 

Educational 

institutions 

School counselors act as facilitators of students’ 

emotional and social preparedness 

10 Afiati et al. 

(2023) 

Guidance and counseling 

and emotional readiness 

Students Guidance and counseling services improve 

students’ emotional readiness in facing disasters 

11 Rahmat 

(2023) 

Disaster guidance and 

counseling in schools 

Schools Guidance and counseling support psychosocial 

preparedness, but implementation remains limited 

12 Rahmat et al. 

(2024) 

Integration of guidance 

and counseling with the 

Disaster-Safe Education 

Unit Program 

Educational 

institutions 

Integration of guidance and counseling into the 

Disaster-Safe Education Unit Program is not yet 

systemic and remains partial 

13 Suharni et al. 

(2023) 

Disaster-Safe Education 

Unit Program and the role 

of guidance and 
counseling 

Schools Guidance and counseling have not been 

positioned as a core component in program 

implementation 

14 Rachmat 

(2018) 

Model of disaster 

guidance and counseling 

Schools Disaster guidance and counseling services remain 

conceptual and not yet practical 

15 Rahmat 

(2019) 

Implementation of 

disaster guidance and 

counseling 

Educational 

institutions 

There is no sustainable operational model for 

disaster guidance and counselling 

16 Kurniawan et 

al. (2024) 

Context-based adaptive 

disaster guidance and 

counseling 

Schools Approaches should be tailored to local disaster 

vulnerability contexts 

17 Susilawati 

(2025) 

Challenges in disaster 

guidance and counseling 

Schools Limited guidelines, training, and policy 

integration are the main challenges 
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Table 2 shows that the reviewed studies consistently highlight the role of Guidance and 
Counseling services in strengthening students’ disaster preparedness through information provision, 
classroom guidance, preventive interventions, and psychosocial support. Across the included studies, 
these interventions were found to strengthen disaster awareness, adaptive behavior, emotional 
readiness, and resilience, highlighting the preventive and developmental functions of Guidance and 
Counseling within school disaster preparedness. These findings further suggest that integrating 
Guidance and Counseling into comprehensive school disaster risk reduction programs can contribute 
to developing students' preparedness competencies in a more systematic and sustainable manner. 

The thematic synthesis identified five major patterns. The majority of studies emphasized 
the contribution of Guidance and Counseling services to disaster preparedness and psychosocial 
resilience. In contrast, relatively few studies examined the integration of Guidance and Counseling 
services into Disaster-Safe Education Unit programs or evaluated disaster-oriented counseling 
models through empirical research. Several studies also reported recurring implementation barriers, 
including limited counselor training, inadequate operational guidelines, insufficient institutional 
support, and weak curriculum integration. 

Overall, the findings indicate that disaster-oriented Guidance and Counseling services 
contribute significantly to enhancing students' disaster preparedness through preventive, 
developmental, and psychosocial interventions. However, the review also reveals important gaps in 
institutional integration, empirically validated intervention models, and implementation support 
across educational settings. These findings provide a strong foundation for further discussion on the 
strategic role of Guidance and Counseling services in strengthening comprehensive school-based 
disaster preparedness and informing future research and practice. 

Building upon the thematic synthesis presented in Table 2, this review suggests that disaster-
oriented Guidance and Counseling services extend beyond their conventional educational function 
by serving as preventive and developmental interventions for disaster risk reduction. Rather than 
merely increasing students' disaster knowledge, these services foster disaster awareness, emotional 
readiness, adaptive behavior, and resilience, thereby strengthening comprehensive disaster 
preparedness in educational settings (Irawan et al., 2024). Across the reviewed studies, information 
services, classroom guidance, and preventive counseling were consistently identified as important 
mechanisms for increasing students’ disaster awareness, responsiveness, and adaptive skills. These 
findings indicate that disaster preparedness should not be understood solely as a matter of technical 
knowledge or emergency procedures. Rather, preparedness involves a broader developmental 
process that encompasses cognitive understanding, emotional readiness, and behavioral adaptation. 
Therefore, Guidance and Counseling services have the potential to function as an essential 
component of disaster risk reduction efforts within schools (Kahfi et al., 2025). 

These findings support the principles of Social Cognitive Theory, which emphasize the 
interaction between personal factors, environmental conditions, and individual behavior. Students’ 
preparedness behaviors are not formed merely through exposure to disaster information but also 
through the development of self-efficacy, resilience, and adaptive coping skills. Guidance and 
Counseling services contribute to these processes by providing structured opportunities for students 
to understand risks, reflect on their emotional responses, and develop confidence in their ability to 
respond appropriately during emergency situations (Yuliyani et al., 2025). Consequently, 
preparedness becomes a learned and reinforced behavior rather than a one-time outcome of disaster 
training activities. 

Another important finding concerns the contribution of disaster-oriented Guidance and 
Counseling services to psychosocial preparedness (Floridi, 2018). The reviewed studies consistently 
highlighted the role of counseling interventions in strengthening resilience, reducing anxiety, and 
improving emotional readiness. This finding extends the traditional perspective of disaster education, 
which has often focused on physical preparedness, evacuation procedures, and emergency response 
mechanisms. The present review suggests that psychological readiness is equally important because 
students who are emotionally prepared are more likely to remain calm, make appropriate decisions, 
and adapt effectively during disaster situations (Kurniawan, 2021; Kurniawan et al., 2021; Rahady 

& Kurniawan, 2023). As a result, Guidance and Counseling teachers should be recognized not only 
as educational facilitators but also as key actors in promoting students’ psychosocial preparedness. 
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Despite these positive contributions, the review identified a substantial gap in the integration 
of Guidance and Counseling services within Disaster-Safe Education Unit programs (Khusna et al., 
2025). Only a limited number of studies explicitly discussed how counseling services can be 
systematically incorporated into school disaster preparedness policies and practices. This finding 
suggests that disaster preparedness initiatives in schools continue to focus predominantly on 
structural and procedural dimensions, such as evacuation routes, safety infrastructure, and simulation 
activities. While these elements remain essential, the limited attention given to psychosocial 
preparedness may reduce the overall effectiveness of disaster risk reduction programs. A more 
comprehensive approach requires the integration of Guidance and Counseling services into school 
preparedness frameworks, curriculum planning, and disaster management policies (Kurniawan, 
2025b; Kurniawan, Prasetyo, et al., 2024; Lailiyah & Afandi, 2020). 

The review also revealed that most existing disaster-oriented Guidance and Counseling 
models remain conceptual rather than operational (Pohan et al., 2024). Although several studies 
proposed frameworks and intervention strategies, few provided empirically validated models that 
can be directly implemented by Guidance and Counseling teachers. Furthermore, recurring 
challenges such as insufficient professional training, lack of operational guidelines, limited 
institutional support, and weak curriculum integration continue to hinder implementation efforts. 
These findings indicate that the future development of disaster-oriented Guidance and Counseling 
services should prioritize practical implementation models that are context-sensitive, sustainable, and 
adaptable to local disaster characteristics (Irawan et al., 2024). 

The synthesis of the included studies indicates that a conceptual framework can be proposed 
in which Guidance and Counseling services function as the primary intervention through information 

services, classroom guidance, preventive counseling, and psychosocial support. These interventions 
contribute to the development of disaster awareness, emotional readiness, resilience, adaptive coping 
skills, and responsive behavior among students. Their effectiveness depends on several supporting 
factors, including teacher competence, institutional support, disaster-related policies, and integration 
into the curriculum. Through these mechanisms, Guidance and Counseling services contribute to 
strengthening school-based disaster preparedness and fostering disaster-resilient educational 
institutions. This framework is described in Figure 2 and provides a theoretical and practical 
foundation for future efforts to integrate counseling services into comprehensive school disaster 
preparedness programs. 

 

Fig. 2. Conceptual framework 
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The findings from the 17 reviewed studies show that four core Guidance and Counseling 
interventions were consistently identified: information services, classroom guidance, preventive 
counseling, and psychosocial support. These interventions contribute directly to disaster awareness, 
emotional readiness, resilience, adaptive coping skills, and responsive behavior among students. 
Their effectiveness is strengthened by supporting factors, including teacher competence, institutional 
support, disaster policies, and curriculum integration. Collectively, these components form a 
conceptual framework in which Guidance and Counseling services serve as the primary mechanism 
for enhancing school disaster preparedness and resilience. 

This study has several limitations. First, the review included only 17 articles that met the 
established inclusion criteria, which may not fully represent the broader body of literature on disaster-
oriented Guidance and Counseling services. Second, most of the reviewed studies were conceptual 
or descriptive in nature, resulting in limited empirical evidence regarding the effectiveness of 
implementation models. Third, variations in educational contexts, disaster characteristics, and 
research methodologies may influence the generalizability of the findings. 

Future studies should focus on developing and empirically testing disaster-oriented Guidance 
and Counseling service models in various educational settings. Further research is also needed to 
examine the effectiveness of integrating Guidance and Counseling services into Disaster-Safe 
Education Unit programs, curriculum frameworks, and school disaster management policies. 
Longitudinal and intervention-based studies are recommended to evaluate the long-term impact of 
Guidance and Counseling services on students’ preparedness, resilience, and adaptive behavior. 
Additionally, comparative studies across different disaster contexts and educational levels would 
provide a more comprehensive understanding of how Guidance and Counseling interventions can be 

adapted to diverse student needs and environmental conditions. 

The findings from this review offer useful insights for educational practice and policy. 
Guidance and Counseling services should be recognized as a core component of school disaster 
preparedness programs rather than merely supplementary support. Schools should strengthen the 
integration of Guidance and Counseling services within disaster education initiatives, while 
policymakers should develop operational guidelines and professional development programs to 
support Guidance and Counseling teachers in disaster preparedness efforts. Such integration can 
contribute to the development of safe, inclusive, and disaster-resilient educational institutions. 

4. Conclusion 

Based on a SLR of 24 scientific articles published during the 2018–2025 period, this study 
concludes that guidance program services play a strategic role in strengthening students’ disaster 
preparedness in educational settings. Of the 24 articles identified, 17 met the inclusion criteria and 
demonstrated that Guidance and Counseling services contribute significantly to enhancing disaster 

awareness, responsiveness, adaptive skills, resilience, and emotional preparedness through 
classroom guidance, group guidance, information services, and psychosocial support. These findings 
indicate that disaster preparedness depends not only on physical and procedural readiness but also 
on students’ psychological and emotional readiness, which are important areas addressed through 
Guidance and Counseling services. The review also revealed that the integration of Guidance and 
Counseling services into Disaster-Safe Education Unit programs remains limited. Most existing 
studies position Guidance and Counseling services as complementary rather than integral 
components of school disaster preparedness systems. Furthermore, disaster-oriented Guidance and 
Counseling models remain largely conceptual, with limited evidence of practical and sustainable 
implementation in educational contexts. 
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