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KEYWORD ABSTRACT

Currently, the gap between the theory taught in lectures and the
practical needs in Indonesian language internationalization projects
hinders students' mastery of competencies in studying the
Indonesian Language Development course. There is a pressing need
to update the Indonesian Language Development curriculum to
emphasize practical application, such as language development

Collaborative learning,;

Goal Oriented Evaluation projects and the use of Indonesian in international contexts. Active

Model; student involvement through participatory and collaborative
Indonesian Language approaches is key to preparing students for the challenges of
Development; Indonesian language development in the era of globalization. This
Internationalization of study aims to evaluate the Indonesian Language Development

Indonesian language; course, focusing on the internationalization of the language, and is

Participative learning; based on participatory and collaborative learning. The method
employed is the Goal-Oriented Evaluation Model, which involves
identifying specific needs by analyzing issues in the Indonesian
Language Development course. It identifies the objectives of the
internationalization program based on clear indicators and proposes
actions to improve teaching and learning. Data collection methods
include classroom observations, student performance surveys, and
interviews, along with a literature review to support an
understanding of suitable participatory and collaborative learning
methods The findings show that teaching methods incorporating
technology, field practice, and interactive activities create positive
and meaningful learning experiences. The evaluation, including
student participation and collaboration, has yielded favorable
results, with most respondents reporting that this learning is
enjoyable, beneficial, and memorable. In conclusion, the study
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concludes that the learning approaches at University A and
University B are appropriate and effective.

This is an open-access article under the CC-BY-SA license.

Introduction

Indonesian language plays a significant role as the official language of the country and an
essential identity marker of the Indonesian nation (Antari, 2019; Harmoko, 2015). Indonesian
faces both opportunities and challenges in its development and the expansion of its speakers
(Kase, 2019; Pardosi, 2021). Specific strategies are necessary to introduce Indonesian to the
global community and to broaden its speaker base internationally (Sugono, 2017;
Werdiningsih, 2018). The Ministry of Education and Culture (Kemendikbud) has highlighted
the expanding role of Indonesian as an international language. Kemendikbud asserts that
Indonesian has the potential to become an international language and serve as an official
language in the United Nations (UN) by 2045 (Syanurdin & Hakim, 2023; Sitaresmi &
Sulistyaningsih, 2022).

The aspiration has also been noted for further discussion and scheduling at the 12th
Congress of the Indonesian Language (KBI), held from October 26-29, 2023 in Jakarta.
According to Law Number 24 of 2009 concerning the National Flag, Language, Coat of Arms,
and National Anthem (Somba et al., 2017; Setyawan et al., 2017), Article 44 Paragraph 1 states
that the government will gradually, systematically, and sustainably enhance the role of
Indonesian as an international language (Sudaryanto et al., 2019; Rochmiyati, 2015).

Currently, the role of Indonesian language is quite significant on the international stage.
Indonesian is studied in more than 45 countries worldwide, and in Vietnam, it is the second
official language after English (Thanh, 2023; Andayani, 2019). In Australia, Indonesian ranks
as the fourth most popular language, taught in over 500 schools as a compulsory subject
(Tanwin, 2020). Indonesian is now the most popular Asian language in Europe. Indonesian
serves as a national identity, making Indonesian language education crucial in fostering a
strong affinity among young generations for Indonesia's unique and diverse language and
culture (Putri et al., 2020). However, in the realm of education in Indonesia, particularly in the
teaching of Indonesian language courses, there is a lack of emphasis on activities that prioritize
language internationalization (Basuki, 2022).

The internationalization of Indonesian is a strategic step in strengthening Indonesia's
position in global contestation. Along with the increasing role of language as a tool of diplomacy

and cultural influence, the dissemination of Indonesian to various countries in the world is a
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means of expanding Indonesia's economic, social, and cultural reach. Indonesian, as an official
language with more than 300 million speakers, has great potential to become an international
connecting language. According to Wati et al. (2024), the internationalization of Indonesian has
the potential to support economic development by strengthening international trade relations
and promoting tourism.

The internationalization of Indonesian has a strategic dimension that can strengthen
Indonesia's geopolitical position. In an era of very tight global competition, mastery and
dissemination of language is a symbol of a country's soft power. If Indonesian is successfully
recognized as an important language in international forums, this can increase Indonesia's
political and diplomatic influence in various global forums (Siregar et al., 2024). Thus,
Indonesian has the potential to become an important instrument in strengthening
international relations and advancing national interests on the global stage.

The course "Development of Indonesian Language" plays a strategic role, particularly
through its internationalization program applied within the course's learning process.
Additionally, the course aims strategically to create more opportunities for participation in
education, business, and tourism on the international stage (Nupus, 2020; Hia et al., 2023). This
has the potential to enhance Indonesia's competitiveness across various economic and non-
economic sectors. However, to date, the implementation of Indonesian Language Development
has been limited to conventional lecture-based learning methods (Rozi, 2016). Current
practices focus on in-class activities and prioritize conceptual theoretical content without real-
world application. Rusnawati (2020) argues that conventional theoretical learning is less
effective in enhancing students' learning outcomes.

The implementation of the "Development of Indonesian Language" course positions
students as problem definers and solution providers concerning issues related to the use of
Indonesian language in public spaces, education, enhancing the role of Indonesian as an
international language, and standardizing Indonesian language proficiency. Faculty members
must promptly renew course content oriented towards the internationalization of Indonesian
language (Ningrum et al., 2017). Adaptive innovations are essential to fully support efforts in
internationalizing Indonesian language. Innovations and creativity in teaching processes by
faculty members will stimulate student motivation and enthusiasm in participating in the
internationalization of Indonesian language learning (Mustadi et al., 2021). This will
consequently enhance learning outcomes. Educational elements play a crucial role and must

contribute to overseeing efforts in internationalizing Indonesian language. The
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internationalization program of Indonesian language is a strategic step in introducing
Indonesian language and culture globally (Suparno, 2018; Tanwin, 2020).

The course "Development of Indonesian Language" currently faces several issues that
need to be addressed to enhance the quality and learning outcomes. Presently, the course
predominantly focuses on language development at the national level (Mustadi et al., 2021).
There is a need for a curriculum update oriented towards the internationalization of
Indonesian language teaching (Rohimah, 2018). Another challenge is that the current teaching
of Indonesian language development has not sufficiently motivated students to achieve optimal
abilities. Optimal abilities include cognitive, psychomotor, and affective skills of learners
(Nabillah & Abadi, 2020). Santoso et al. (2023) reveal that the approach to learning has not
effectively encouraged students to actively participate and develop a deep understanding of
Indonesian language in a global context.

There is a need for a reconstruction of the Indonesian Language Development course with
a more participatory, collaborative, and internationally oriented approach to prepare students
who are competent in promoting Indonesian language in global contexts (Aprilyansyah, 2018).
Learning the Indonesian Language Development course at universities plays a crucial role in
nurturing and developing Indonesian language (Mansyur, 2019). Higher education learning
requires adaptive and innovative approaches to meet the demands of the times (Hidayah,
2016). The teaching of Indonesian Language Development in universities is urgent for
fostering and expanding Indonesian language not only nationally but also internationally (Nisa
etal., 2023; Gloriani, 2017).

Efforts to internationalize the Indonesian language are supported by restructuring the
Indonesian Language Development course with an orientation towards internationalization
using a participatory and collaborative approach. The participatory and collaborative
approach in the context of Indonesian language development learning at universities plays a
central role in creating a learning environment that supports the achievement of
internationalization goals for Indonesian language programs. This approach involves students
actively participating in the learning process (Hendikawati et al, 2016). Students are
encouraged not only to be passive recipients of knowledge but also active learning agents who
contribute to discussions, exchange ideas, and engage in various learning activities (Narsa et
al.,, 2022).

This study aims to evaluate the Indonesian Language Development course that is oriented
towards the internationalization of Indonesian language with a participatory and collaborative
learning approach. The focus of this study is to identify the obstacles that arise in the teaching

and learning process, especially the gap between the theory taught in lectures and the practical
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application of Indonesian language in an international context. Based on the participatory
approach, students are expected to be more involved in learning through real projects and
group discussions that are oriented towards direct practice, so that they not only understand
the theory, but also practice Indonesian language development in internationalization projects.

There are many assumptions that Indonesian society mentality is agrarian, worker, and
only can be labour not a leader or activator. That assumption can be right. The fact is that
work community level is dominated by the young generation who look for job vacancy, while
the job opportunity which provided by the government is not match with the flow of school

and university graduates.

Method

Research Method: Evaluative Research Approach

The research method employed in this study is evaluative research. Evaluative research
involves the design and procedures used to gather information about the outcomes achieved
through systematically implemented programs, employing scientific methods to obtain
accurate and objective data and determine the benefits of these educational activities (Arif,
2019). This research aims to reconstruct the Indonesian Language Development course with

an orientation towards internationalization, based on participative and collaborative learning.

The Goal-Oriented Evaluation Model
Among the various types of evaluative research models, the Goal Oriented Evaluation
Model is particularly suitable for reconstructing the Indonesian Language Development
course. The Goal Oriented Evaluation Model, or goal-oriented model, is applied to programs
that have been initiated long before the model is applied. This model evaluates the
effectiveness of an initiative based on how well it achieves its intended goals (Nisa & Hasibuan,
2022). Evaluation is conducted continuously and systematically to monitor the progress of the
course in the development of teaching and learning processes. The benefits of using the Goal
Oriented Evaluation Model include:
1. Ensuring that all activities and resources are directed towards achieving predefined goals,
2. Providing objective measurements of program success based on clear and measurable
indicators, and
3. Helping to identify weaknesses and strengths of the program, thereby facilitating more

effective improvements.
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Stages of the Evaluation Process

The stages involved in this evaluation method begin with the identification of specific
needs. Researchers conduct a thorough analysis of the existing issues within the Indonesian
Language Development course and identify the goals of the internationalization program based
on measurable indicators, along with appropriate actions to enhance the quality of learning.
Needs identification is carried out through classroom observations, student performance
surveys, and interviews. Additionally, a literature review is conducted to support the
understanding of participative and collaborative learning methods that are suitable within the

context of the Indonesian Language Development course.

Classroom Observations

Classroom observations were conducted with 52 students, comprising 40 students from
Muhammadiyah University of Banjarmasin and 12 students from Muhammadiyah University
of Surakarta. The classroom observation instrument consisted of 20 items/questions related
to learning objectives, learning content, teaching methods, learning evaluation, use of
resources, interaction, and communication, learning environment, technology use, student

engagement, and learning facilities by the instructor.

Student Performance Surveys

Student performance surveys were conducted through a survey on the implementation of
learning, completed by 48 students: 40 from Muhammadiyah University of Banjarmasin and 8
from Muhammadiyah University of Surakarta. The survey instrument on student performance
included questions on learning objectives, learning content, teaching methods, learning
evaluation, interaction, and communication, learning environment, technology use, student
engagement, teaching facilitation, and additional comments related to the Indonesian

Language Development course.

Interviews

Interviews were conducted with 40 students: 35 from Muhammadiyah University of
Banjarmasin and 5 from Muhammadiyah University of Surakarta. The interview instrument
covered introduction and background, learning objectives and orientation towards the
internationalization of the Indonesian language, learning content, teaching methods, learning
evaluation, interaction, and communication, learning environment, technology use, student
engagement, teaching facilitation, and conclusions & recommendations related to the

Indonesian Language Development course.
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Literature Review

A literature review was conducted to discuss the research findings by comparing relevant
research results sourced from recent scholarly journal publications. This step provides
additional insights into participative and collaborative learning, grounding the findings of this

study in a broader academic context.

Results and Discussion

1. Course Description: Indonesian Language Development

The course "Pembinaan Bahasa Indonesia" is designed to develop students’ understanding
and skills in the usage and development of the Indonesian language (Efendi & Sholeh, 2023).
Utilizing a practical and problem-based approach, this course covers the application of the
language in public settings, reinforces its role as a medium of instruction in education, and
enhances Indonesian's function as an international language. In the era of globalization, the
presence of Indonesian language on the international stage is crucial for improving
communication abilities and fostering cross-cultural exchange (Simbolon et al., 2024). Based
on the analysis of the course syllabus documents (RPS) for "Pembinaan Bahasa Indonesia” at
University A and University B, the following findings are presented:

Table 1. Course Descriptions.
University A

The Course "Pembinaan Bahasa dan Sastra Indonesia” is categorized as a practical course. It covers
topics related to the usage of Indonesian language in public settings, strengthening Indonesian as a
medium of instruction in education, enhancing the function of Indonesian as an international
language, and standardizing proficiency in Indonesian language. This course adopts a Problem-Based
Learning (PBL) model, where students are directly involved in identifying issues and providing
solutions to these problems.

University B

The course "Pembinaan dan Pengembangan Bahasa Indonesia" aims to provide understanding of
strategies and methods in the nurturing and development of the Indonesian language. Students are
taught various essential aspects in language nurturing, including enhancing language skills,
maintaining the correctness of language usage, and promoting proper use of Indonesian language
across different domains. Additionally, the course explores language development efforts concerning
lexicon, structure, and function, considering the social dynamics and cultural influences that shape
language evolution. Through discussions, analyses, and practical projects, students acquire skills to
actively contribute to the nurturing and development of Indonesian language, whether as educators,
researchers, or language practitioners.

The course description for Indonesian language development at University A and
University B highlights their respective strengths and weaknesses. University A excels in
practical focus and the application of problem-based learning (PBL), which encourages critical
thinking among students. However, this course lacks emphasis on linguistic theory. Conversely,

University B prioritizes language development strategies and methods considering social and
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cultural dynamics, yet it places less emphasis on practical application and does not explicitly
mention the learning model used. Students' difficulties in connecting theory with real practice
in the field can be an obstacle in mastering the material. Therefore, an emphasis on structured
practice is essential to develop the skills needed to face complex language challenges. Research
conducted by Maryam & Hasanah (2021) shows that by giving project assignments in the form
of Indonesian language development activities in elementary schools, students can concretely
face existing language problems.

Improving the quality of the Indonesian Language Development courses at both
universities, University A needs to strengthen its linguistic theory content and introduce
modules on the internationalization of the Indonesian language. On the other hand, University
B should add practical sessions for field application of knowledge and clarify the learning
model that involves active student participation. Furthermore, University B needs to enhance
efforts in the internationalization of the Indonesian language. Implementing these
developments would enable the courses at both universities to better achieve the goals of
Indonesian Language Development with a focus on internationalizing the Indonesian language

through participative and collaborative learning approaches.

2. Learning Objectives
Based on the learning outcomes of the Indonesian Language Development course
presented in the RPS document, as follows.

Table 2. Learning Objectives
University A

Sub-CPMK 1: Students can provide solutions related to the issues of Indonesian language usage in
public spaces. Sub-CPMK 2: Students can provide solutions related to the issues of strengthening
Indonesian language as the medium of instruction in education. Sub-CPMK 3: Students can design
programs to enhance the role of Indonesian language as an international language.

Sub-CPMK 4: Students can develop programs for standardizing proficiency in Indonesian language
skills.

University B

1. Understanding the history of the development of the Indonesian language; 2. Identifying
legal frameworks and language policies; 3. Providing an understanding of strategies and methods in
the cultivation and development of the Indonesian language; 4. Planning and conducting the
cultivation of the Indonesian language; 5. Various important aspects in language cultivation, including
enhancing language skills; 6. Maintaining correctness in language usage; 7. Strategies for promoting
proper and effective use of Indonesian language in various domains; 8. Efforts in language
development, including lexicon, structure, and function, considering social dynamics and cultural
influences affecting language evolution; 9. Skills to actively contribute to efforts in the cultivation and
development of the Indonesian language, whether as educators, researchers, or language
practitioners.

The learning outcomes of the Indonesian language development course at University A and

University B show distinct characteristics. University A emphasizes the development of
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concrete linguistic solutions through structured approaches and practical applications.
However, it places less emphasis on the internationalization of the Indonesian language and
the personal development of students. On the other hand, University B offers a broad coverage
that includes history, policies, strategies, and language cultivation practices, considering social
and cultural dynamics. However, the Course Program Learning Outcomes (CPMK) at University
B appear somewhat general and lacking direction, with less focus on implementing concrete
solutions and indicators for internationalization.

University A needs to clarify indicators for internationalization and add a focus on the
personal development of students. This is very necessary, because focusing on student self-
developmentis very important to improve soft skills, such as communication and collaboration
skills, which are very much needed in the world of work (Dacholfany et al., 2023). Meanwhile,
University B should consider subdividing CPMK into clearer and more directed sub-CPMKs,
and include components that focus on concrete solutions to language issues. Both universities
also need to clarify indicators for the internationalization of the Indonesian language within
their CPMKs. With these adjustments, learning outcomes can become more effective and
relevant, aligning with the goals of participative and collaborative learning oriented towards

the internationalization of the Indonesian language.

Are the learning objectives in the course clear and related to the development of Indonesian

language competencies that include aspects of language internationalization?
52 Answer

® Yes
® No

]

Fig 1. The Relevance of Learning Objectives to Language Internationalization
Based on the data, it shows that 94.2% of respondents agree that the learning objectives of
the Indonesian language development course are clear and relevant to the development of
Indonesian language competencies, including aspects of language internationalization. It can
be concluded that the course objectives are generally well-received by students. The clarity of
the learning objectives can be seen from the clear structure, specific formulation of objectives

.that are measurable, achievable, relevant, and time-bound (SMART). The course successfully
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integrates theoretical and practical elements, enabling students to see the relevance of the
theory learned and its application in real-world contexts. In a real context, for example,
students carry out language development projects as initiated in Puspitasari's research (2017),
namely developing good and correct Indonesian in education and teaching.

The learning objectives cover various aspects of language competencies such as reading,
writing, speaking, and listening in Indonesian, indicating that the course is designed to develop
students' language abilities holistically. Holistic education, according to Widyastono (2018), is
an approach that believes that individuals can find identity, meaning, and purpose in life
through connectedness with society, the environment, and spiritual values. In the context of
higher education, this approach prioritizes the empowerment of all dimensions of students,
namely mind, heart, and body in the learning process. Thus, students are expected to be able
to explore their potential to the maximum and contribute to the surrounding environment.
Zandroto & Indriani (2023) also emphasize the importance of a comprehensive learning
experience, so that students not only gain academic knowledge, but also develop social and
emotional skills that are relevant to challenges in society. However, although most respondents
agree with the clarity and relevance of the learning objectives, there is still room for
improvement, especially in explicitly addressing internationalization aspects. Strengthening
emphasis on how the developed competencies can be applied in the global arena will better

prepare students for cross-cultural and international communication challenges.

Do you feel that the learning objectives are related to the development of Indonesian language

competencies that include aspects of language internationalization?
48 Answer

® Yes
® No

/ Uncertain

Fig 2. Coverage of Learning Objectives on Internationalization Aspects

Based on data showing that 89.6% of respondents agree that the learning objectives of the
course are related to the development of Indonesian language competencies, including aspects
of Indonesian language internationalization, it is evident that the majority of students have a
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positive perception of this connection. This indicates that the course's learning objectives are
designed to prepare them to face global challenges involving the widespread use of Indonesian
language, both in local and international contexts. The emphasis on the internationalization
aspect in learning Indonesian is in line with the theory of Multicultural Education which
emphasizes the importance of language teaching as a tool to understand and appreciate
cultural diversity, as well as to build effective communication in a global environment
(Supriatin & Nasution, 2017).

A small percentage of respondents expressed uncertainty (8.3%) or even disagreement
(2.1%) regarding the connection between the learning objectives and the development of
internationally oriented Indonesian language competencies. This indicates a need to clarify or
emphasize more concretely how the course integrates aspects of language internationalization

into its curriculum.

3. Learning Materials
The learning materials presented in the Course Syllabus (RPS) for the Indonesian Language

Development course are as follows:

Table 3. Learning Materials.

University A
(1) The problem of using Indonesian in public spaces; (2) a program to strengthen Indonesian as a
language of instruction in the field of education; (3) Increasing the function of Indonesian as an
international language; (4) Standardization of Indonesian language proficiency.

University B

(1) History of the development of the Indonesian language; (2) Indonesian legal umbrella; (3)

Our ability to speak Indonesian; (4) Language policy; (5) Language attitudes; (6) Language planning;
(7) Language development; (8) Language development; (9) Language standardization; (10) Standard
variety of Indonesian; (11) Our grammar book; (12) Indonesian at the age of 80 years; (13)
Indonesian in the hands of experts and lay people; (14) Mass media in the development, development
and development of the Indonesian language; (15) Indonesian in print mass media; (16) Improving
the quality of assertive Indonesian language learning in schools; (17) Indonesian and English in
formal education; (18) Indonesian language development and bilingual school programs; (19) The
negative impact of bilingual schools on Indonesian language development; (20) English as the
language of instruction in the teaching and learning process at RSBI and SBI; (21) Center for
Indonesian language and language development.

Based on the materials presented from University A and University B regarding the
development of Indonesian language, it is evident that both universities have various
components that support the internationalization of the Indonesian language. University A,
although not explicitly mentioning indicators related to internationalization, includes the
development of Indonesian language as an international language and the use of Indonesian
language in public spaces as part of its learning objectives. This effort aims to prepare students

to face global challenges related to the use of Indonesian language. This concept can be related
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to Rohimah (2018) view on language policy, that alanguage can be an integral part of a national
policy that supports improving its status in the international arena. The use of Indonesian in
public spaces is an important strategy in strengthening national identity while promoting the
language at the global level. University B presents various topics on Indonesian language
development, including the role of Indonesian language in a global context such as in mass
media, bilingual education, and the use of Indonesian alongside English in formal education.
The focus is more on theoretical and historical aspects, yet there is significant potential to
connect this material with broader practical applications on an international scale. This
concept can be strengthened by placing more emphasis on concrete strategies to promote and
expand the use of Indonesian language internationally. In addition, the strategy proposed by
Pratikno et al. (2024) shows that language internationalization efforts require more detailed
language planning, including cross-sectoral collaboration such as education, media, and
diplomacy, to ensure that the language is able to compete and be recognized globally.

Do you feel the learning materials promote understanding of the internationalization of Indonesian?
48 Answer

®VYes

® No
Uncertain

Fig 3. The alignment of learning materials with internationalization

Based on data from the questionnaire showing that 85.4% of respondents feel that the
learning materials promote understanding of the internationalization of the Indonesian
language, it can be concluded that most students feel that the taught materials are aligned with
the focus on internationalizing the Indonesian language. This high percentage indicates that
the approach taken in the course effectively communicates the importance of the Indonesian
language in the global context to students. It illustrates that efforts in higher education aim to
produce stakeholders competent in the internationalization of the Indonesian language.
According to Oktania (2023), in the context of globalization, understanding the dynamics of
language internationalization is important to expand the function and status of the national
language in the global arena. This is also in line with the statement of Alam et al. (2022), who
emphasized the importance of language as a tool to achieve political, economic, and social goals
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in an international context. Therefore, a curriculum that promotes an understanding of the
internationalization of the Indonesian language is a crucial instrument in supporting this
language agenda.

A small percentage of respondents (12.5%) who feel uncertain about the promotion of
understanding internationalization of the Indonesian language through learning materials
suggests that there is still room for improvement. This could involve deeper content delivery
or clearer strategies related to the application of the Indonesian language in the global context.
Efforts to expand the use of Indonesian beyond Indonesian society are a step to improve
Indonesia's image internationally by improving the quality of Indonesian language teaching to

foreign speakers (Zulfadhli, 2017).

4. Learning Method
Table 4. Learning Method

University A
Case Study, Problem-Based Learning, Project-Based Learning

University B
(1) Small Group Discussion; (2) Role-Play & Simulation; (3) Discovery Learning; (4) Self-
Directed Learning; (5) Cooperative Learning; (6) Collaborative Learning; (7) Contextual
Learning; (8) Project Based Learning; (9) Problem Based Learning & Inquiry.

University A employs case studies, Problem-Based Learning (PBL), and Project-Based
Learning (PjBL) as its primary approaches. These methods effectively encourage students to
tackle real-world issues in various linguistic contexts, such as the use of Indonesian language
in public spaces or on an international scale. PBL and PjBL train students to collaborate,
identify solutions, and implement language strategies that are appropriate for global demands.
This aligns with the course's objective of preparing students to meet the challenges of cross-
cultural communication. According to Alrajeh (2021), PBL is a constructivist learning approach
in which students are trained to find solutions to complex problems through collaboration and
independent research. Likewise, Project-Based Learning (PjBL) according to Wang (2022) can
increase student engagement by providing a realistic learning context, thus preparing students
for real challenges.

On the other hand, University B offers various teaching methods such as Small Group
Discussion, Role-Play & Simulation, Cooperative Learning, and others that are also relevant to
fostering Indonesian language with an internationalization focus. Methods like Role-Play &
Simulation can help students understand the dynamics of using Indonesian language in various

contexts, including cross-cultural interactions. Cooperative Learning and Collaborative
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Learning also strengthen social skills and communication, which are crucial in the global arena.
According to Mendo-Lazaro (2022), Cooperative Learning encourages the development of
strong interpersonal and communication skills, which are essential in cross-cultural situations.
In addition, Role-Play & Simulation, according to Solikhin et al. (2023), allows students to
experience real situations and develop communication skills needed in intercultural
interactions.

However, it's important to note that the use of methods like Discovery Learning and Self-
Directed Learning should be specifically directed to ensure that students can effectively apply
their knowledge towards the goals of internationalizing the Indonesian language. Discovery
Learning, according to Susanti & Purwandari (2024), is effective in encouraging independence
and creativity, but must be balanced with clear guidance so that students remain focused on
applying knowledge in an international context. Both University A and B have provided a range
of teaching methods that support the objectives of fostering Indonesian language with an

internationalization focus.

Communicative Method 26.67%
Task Based Learning 6.67%
Integrated Learning 6.67%
= Technology Based Learning 6.67%
Collaborative Learning 6.67%

Language Games 13.33%,
Group discussion 20.00%

Effectiveness of Learning Methods I

Fig 4. Effectiveness of Teaching Methods

The teaching methods used in the Indonesian Language Development course demonstrate
that various approaches such as active learning, problem-based learning, technology-based
learning, project-based learning, and collaborative learning are highly effective in achieving
diverse learning objectives. Active learning methods, such as group discussions and language
games, are effective in enhancing student engagement and reinforcing their understanding of
the Indonesian language. According to Samal's statement (2018), active learning encourages
students to be more actively involved in the learning process, both physically and mentally,
thereby strengthening their conceptual understanding of the material.

Problem-based learning helps students connect language usage to real-world contexts,
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enriching their skills in finding solutions to relevant challenges. The use of technology, such as
learning applications and online platforms, provides broader access to materials and instant
feedback, facilitating self-directed and interactive learning. Project-based learning offers
students opportunities to develop language skills while producing real products, such as
presentations or videos in Indonesian. Collaborative approaches, such as group projects and
group discussions, also contribute to enhancing student engagement and understanding
through cooperation in solving language-related problems. Combining these learning methods
aims to improve the effectiveness of learning Indonesian language and to provide a broad and
engaging learning experience for students. Integrating technology into learning provides
greater relevance to real-world challenges faced by students in effectively using Indonesian

language. Project-based approaches connect learning with everyday life practices.

Does the learning method used facilitate active student participation?
52 Answer

® Yes
® No

Fig 5. The Relevance of Learning Methods with Active Participation.

Based on the questionnaire results showing that 100% of respondents feel that the learning
methods used facilitate active student participation, it can be concluded that the teaching
methods applied at Universities A and B are appropriate for the Internationalization-oriented
Indonesian Language Development course. This indicates that both University A, with
approaches like case studies, Problem-Based Learning (PBL), and Project-Based Learning
(PjBL), and University B, with methods such as Small Group Discussion, Role-Play & Simulation,
and Cooperative Learning, are capable of encouraging students to actively engage in the
learning process. This active participation is crucial for the development of Indonesian
language skills with a global orientation, ensuring that students can apply these skills in
practical situations. The Cooperative Learning method used at University B is in accordance
with Vygotsky's (1978) social learning theory which emphasizes that learning is a social

process that occurs through collaboration with others.
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Thus, the combination of various active learning methods supports the achievement of the
goal of internationalizing Indonesian and preparing students to apply language skills in a global
context. Kolb's (1984) experiential learning theory also supports the importance of learning
through direct experience, where students actively participate in learning and connect theory
with practice, deepening understanding and improving Indonesian language competence in

the international arena.

Do you feel the learning method promotes collaboration between students in learning?
48 Answer

® Yes
® No

Uncertain

Fig 6. The Relevance of Learning Methods to Student Collaboration.

Based on the questionnaire results indicating that 97.9% of respondents feel that the
learning methods at Universities A and B promote collaboration among students, it can be
concluded that both universities have implemented effective approaches to facilitate
interaction and active cooperation among students. University A, using methods such as case
studies and Problem-Based Learning (PBL), emphasizes focused problem-solving, while
University B, with approaches like Small Group Discussion and Cooperative Learning,
highlights small group discussions and collaboration in the learning process.

The implementation of these methods aligns with the principles of the Indonesian
Language Development course oriented towards the internationalization of the Indonesian
language. This course aims for students not only to develop proficiency in Indonesian but also
to effectively collaborate in the international development of the language.

Student collaboration provides a platform for learning from each other's experiences and
perspectives, thereby enhancing understanding of efforts to implement and promote

Indonesian language internationally.

5. Asessment

Based on the information obtained from the course syllabus (RPS), the assessment or
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evaluation methods for the Indonesian Language Development course are as follows:

Table 5. Asessment

University A
CPMK (Course Learning Outcomes) 1 i.e. 30%; (2) CPMK (Course Learning Outcomes) 2 i.e.
20%; (3) CPMK (Course Learning Outcomes) 3 i.e. 30%; (4) CPMK (Course Learning
Outcomes) 4 i.e. 20%

University B
The evaluation used includes assessment of outcomes and processes, interest, attention, and
participation during the course of learning (activities and tasks 30%). Assessment of
learning outcomes involves completing specific tasks or performance tests in mid-term
exams (30%). Final exams (40%) test cognitive and psychomotor abilities, namely the
capability and skill in developing Indonesian language materials in accordance with
Indonesian language norms.

Based on the assessment structure, University A and University B employ different yet
relevant approaches to the course "Indonesian Language Development with an Orientation
towards Indonesian Language Internationalization" based on participatory and collaborative
learning. University A uses percentages as an evaluation method, with CLOs (Course Learning
Outcomes) divided into four sections with corresponding weights. This approach emphasizes
measuring specific achievements expected from students in mastering various aspects of
Indonesian language. According to the theory of performance-based assessment, evaluations
that focus on real results provide a more accurate picture of students' abilities and
achievements in real contexts, especially in courses that require practical skills such as
language. This percentage-based assessment is in line with this model, where learning
outcomes can be measured through clear and structured indicators (Brown & Abeywickrama,
2019).

It provides a clear picture of how well students achieve learning objectives; however,
attention should still be given to how this assessment accounts for the aspects of Indonesian
language internationalization and collaboration in learning. University B adopts a more
comprehensive approach by considering evaluations based on learning outcomes and
processes, as well as interest, attention, and participation during the learning process. This
assessment includes activity tasks that support participatory and collaborative learning by
encouraging active interaction among students. Assessments in the form of mid-term and final
exams that cover cognitive and psychomotor abilities are also relevant for measuring
understanding and application of Indonesian language skills. Both University A and University
B have adapted assessment methods that support the goals of the course "Indonesian Language
Development with an Orientation towards Indonesian Language Internationalization" based
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on participatory and collaborative learning. The structured evaluations from both universities

provide a comprehensive overview of students' capabilities.

Evaluation Method Description
Portfolio Students prepare various types of learning products.

Performance Based

E Involves real communicative situations or tasks in Indonesian.
Xams

Provide written assignments such as essays, research reports, or

Written Assignments Z
reflections.

Use discussion groups to actively participate in speaking and

Group discussion 2 :
listening.

Reviews and Feedback Provide constructive reviews to students about their performance.

Fig 7. Evaluation Methods

The evaluation methods applied in the course "Indonesian Language Development" have
supported the internationalization of Indonesian language based on participatory and
collaborative learning. Evaluation through portfolios allows students to demonstrate skills and
development in various aspects of Indonesian language, from writing to speaking in authentic
and diverse ways (Syaharuddin & Mutiani, 2020). This reflects real-life scenarios where
language is used dynamically, preparing students to develop Indonesian language skills in
international contexts. Performance-based exams further strengthen this approach by placing
students in communicative situations that demand the use of Indonesian language in realistic
environments, enhancing students’ practical ability to communicate effectively in diverse
situations (Rahmat et al., 2023).

The methods of written assignments, group discussions, and constructive feedback
contribute significantly to participatory and collaborative learning. Written assignments such
as essays and research reports encourage students to think critically and articulate their ideas
through written expression. Meanwhile, group discussions facilitate collaboration and
knowledge sharing among students, enriching their understanding of Indonesian language and
culture. Reviews and feedback from professors and peers ensure that students receive valuable
input to continually improve their proficiency in using Indonesian language correctly and
effectively, as well as developing strategies for internationalizing Indonesian language. The
evaluation methods used enrich their learning experience, support the development of
internationally oriented Indonesian language competencies, and encourage active

participation and collaboration.
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Are there evaluation elements that measure student participation and collaboration in learning?
52 Answer

® Yes
® No

_—

Fig 8. Evaluation Elements that Measure Participation and Collaboration

Based on the questionnaire indicating that 94.2% of respondents stated that learning
assessment includes elements that measure student participation and collaboration, it can be
concluded that assessment at Universities A and B has implemented principles of participatory
and collaborative learning. At University A, the distribution of evaluation across various CPMKs
demonstrates attention to variation in student competency development. According to
research by Damanic (2023), a collaborative learning approach not only increases student
engagement but also strengthens social skills. At University B, assessment of processes,
interests, and participation during learning, as well as the use of exams and assignments
covering cognitive and psychomotor aspects, provides a comprehensive evaluation of student
competency progress.

Assessment at both universities aligns with the principles of the Indonesian Language
Development course oriented towards the internationalization of Indonesian language based
on participatory and collaborative learning. Evaluation elements measuring participation and
collaboration direct students to apply their knowledge in real-life situations through
interaction and cooperation with their peers. The use of various assessment methods such as
written assignments, group discussions, and performance-based exams demonstrates both
universities' commitment to creating a learning environment that fosters active engagement
and the development of skills relevant to the global context. As expressed by Asri et al. (2024),
constructive feedback in the learning process contributes significantly to achieving better
learning outcomes, creating a more meaningful learning experience for students. This indicates
that the assessments implemented are in line with the goal of developing strong Indonesian

language competencies that are relevant to international challenges.
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Do you feel there are evaluation elements that measure student participation and collaboration in

learning?
48 Answer

® Yes
® No

Uncertain

Fig 9. The Relevance of Evaluation Elements in Measuring Participation and Collaboration

Based on the questionnaire data showing that 97.9% of respondents feel there are
assessments measuring student participation and collaboration in learning, it can be concluded
that assessment at Universities A and B has successfully integrated participatory and
collaborative elements. Evaluation at University A, encompassing various CPMKs, indicates a
structured approach to measuring different aspects of student competence. On the other hand,
University B utilizes process assessments involving activities, tasks, and cognitive as well as
psychomotor evaluations, providing a comprehensive overview of student progress.

The learning assessments at both universities align with the principles of the Indonesian
Language Development course focused on the internationalization of Indonesian language
through participatory and collaborative learning. These assessments measure participation
and collaboration, validating that students actively engage in the learning process, interact
with their peers, and apply their knowledge. The assessments, which include various methods
such as written assignments, group discussions, and performance-based exams, demonstrate
both universities' efforts to create a learning environment that encourages active engagement
and the development of up-to-date Indonesian language competencies.

Based on the results of interviews with students who took the Indonesian Language

Development course, they provided feedback regarding their experiences, as follows:
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Exhilarating 19.‘:8%\

\ Pleasant 32.88%

= \Memorable 23.29%

Fig. 10. Student Feedback.

Based on the questionnaire results, the majority of respondents provided positive feedback
regarding the Indonesian Language Development course oriented towards the
internationalization of Indonesian language with a participatory and collaborative learning
approach. Most respondents felt that the learning experience was enjoyable (32.88%),
beneficial (24.66%), memorable (23.29%), and fun (19.8%). This feedback indicates that the
teaching methods employed have successfully created a positive and meaningful learning
experience for students.

The enjoyable aspect of this learning is reflected in various activities that involve active
student participation, such as using technology, language applications, and direct field
practices. Students experience interactive and dynamic learning, which enhances their
motivation to learn. This is in line with constructivist learning theory which emphasizes that
learning experiences that involve active participation will be easier for students to understand
and remember (Nasution et al., 2024). Engagement in practical activities like mentoring at
elementary schools provides real-world experiences that enrich students' understanding of
applying Indonesian language in everyday contexts.

Evaluations involving assessment of participation and collaboration also play a crucial role
in creating a participatory and collaborative learning environment. These assessments
encourage students to actively contribute to discussions and group work, as well as develop
essential communication and teamwork skills in a global context. Feedback from respondents
indicates that this approach successfully enhances their language skills and understanding of

Indonesian language, while providing a memorable and meaningful learning experience.
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The benefits of this learning extend beyond improving language skills to encompass
knowledge of the history and development of Indonesian language, grammar, spelling, as well
as writing and speaking abilities. Students feel that this learning provides them with new
knowledge they were previously unaware of, demonstrating that the Indonesian Language
Development course is effective in broadening their insights and knowledge of Indonesian
language. Additionally, opportunities for hands-on practice in elementary schools enhance
students' understanding of the importance of language development from an early age.

Students' feedback indicates that the Indonesian Language Development course has
successfully achieved its goals in creating a participatory and collaborative learning
environment, as well as supporting the internationalization of Indonesian language. Interactive
teaching methods and comprehensive assessments ensure that students not only learn
theoretically but also apply their skills in real-life situations, making their learning experience

more meaningful and memorable.

Conclusion

Based on research on the Indonesian Language Development course focused on the
internationalization of Indonesian language through participatory and collaborative learning,
it can be concluded that the teaching approaches implemented at Universities A and B are
appropriate and effective. Learning methods involving technology use, direct field practices,
and various interactive activities have successfully created a positive and meaningful learning
experience for students. Evaluations that include student participation and collaboration have
also shown excellent results, with most respondents expressing that this learning is enjoyable,
beneficial, memorable, and fun.

The practical implications of this research highlight the importance of implementing
interactive and participatory teaching methods in Indonesian language instruction. The use of
technology, language applications, and direct field practices can serve as effective tools to
enhance language skills and student motivation. Educational institutions should continue to
support and develop these approaches to create a more dynamic and enjoyable learning
environment. From a theoretical standpoint, this research supports active and collaborative
learning theories, which posit that student engagement in the learning process can significantly
improve their understanding and skills. The findings strengthen the argument that learning
involving technology and real-world practices is not only relevant but also highly effective in
language learning contexts. On a policy level, educational institutions and policymakers should
consider incorporating participatory and collaborative elements into Indonesian language
curriculum. Policies that support the use of technology and field practices in language
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instruction can help achieve the goal of internationalizing the Indonesian language. In
summary, the practical implications underscore the benefits of interactive and participatory
learning methods, while theoretical insights support the effectiveness of these approaches in
enhancing language acquisition and student engagement. Policymakers are encouraged to
integrate these findings into educational strategies to foster a more effective and globally

oriented language learning environment.
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